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Unit 1: The role of the education system (pages 160–170)
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Unit 2: Social class and educational attainment (pages 171–180)
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Unit 3: Gender and educational attainment (pages 181–185)
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Unit 4: Ethnicity and educational attainment (pages 186–192)
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Unit 5: Relationships and processes within schools (1) (pages 193–204)
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Unit 5: Relationships and processes within schools (2) (pages 193–204)
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Unit 6: Social policy and education (pages 205–216)
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